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Introduction

e
A
Third grade is an exciting year in the learning lives of youngsters. By this time, most students have acquired
basic academic skills as well as a body of general knowledge that expands their world and broadens their point N J
of view. The focus begins to shift from learning to read to one of reading to learn. As students develop into '
strong strategic readers, gleaning information and insight from a variety of texts, writing becomes a tool for
further exploration, helping them clarify, differentiate, sort and express information and opinions about what
they’ve learned. In other words, writing becomes, more and more, a vehicle for clear thinking. This solidifies

the reading-writing connection. In addition, learning to become strong informational and opinion writers and
writing in response to text requires students to read more closely, which improves reading comprehension.

In the lessons that follow, your students will learn to:

e Recognize and distinguish between genres (narrative, informational and opinion writing). They will
be able to spot the subtle differences between informational and opinion writing.

e Annotate and analyze text to become strategic readers.

e Organize information in a logical manner so that their writing is easily understood and well paced.
e Develop broad yet distinct main ideas and main reasons.

e Generate a variety of rich supporting details.

e Conduct relevant research and enhance their writing with quotes, statistics, amazing facts,
descriptive segments and anecdotes.

Write compelling introductions with powerful leads and clear topic sentences.

e Creatively restate their main ideas and main reasons in conclusions that sum up the whole piece
and end with decisive, memorable statements.

e Respond, in writing, to a variety of texts in order to demonstrate deep comprehension (including
Short Contructed Response, Extended Constructed Response and Literary Analysis).

The activities provided here were developed for grade 3, as students acquire the writing skills they need to
produce essays with multiple body paragraphs as well as effective introductions and conclusions.

Also included are a variety of more challenging activities that will guide more advanced students through
the process of further developing and refining their writing skills. In each section you’ll find a variety of lessons
to meet the needs of the range of students in your class. Some lessons are largely teacher directed, others
require greater independence on the part of the students. This allows you to differentiate to best meet the
needs of all students.

In addition to the multitude of writing opportunities incorporated throughout this text, you will also find
foundational lessons necessary to inform writing tasks. These critical thinking exercises (such as sorting details into
main idea categories, recognizing fact from opinion, analysis of text, etc.) build the awareness level. Without this | N
prior knowledge and experience students cannot be expected to effectively complete writing tasks. '
Lastly, given the demands of the latest standards and testing trends, it is critical for students to generate
their writing in both the traditional pen to paper mode and on a computer or other device. It is important to
note that the latest research suggests that each modality stimulates the brain differently. Pen to paper is a
slower, more multi-sensory process, which reinforces the assimilation of knowledge and skills in a wider variety

of ways.
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What You’ll Find in this Resource

This book was designed to provide everything you’ll need to teach informational and opinion
writing as well as response to text in Grade 3. It includes not only opportunities for writing informational
and opinion texts, but more importantly, we’ve deconstructed effective writing into all of the foundational
concepts and discrete skills students need in order to be successful. Doing so empowers students to be able to
analyze and annotate texts and respond to these texts in writing.

y

Writing is a complex task. Simply discussing the attributes of powerful texts as a prerequisite to writing is not
enough. Students must learn, through explicit, objective-driven instruction, the salient features of the genre,
author’s purpose, and have a strong grasp of basic concepts that inform these understandings. For example,
before asking students to organize their writing by arranging like details into paragraphs, they must know how
to sort and categorize, to use inductive and deductive reasoning. Before we suggest the use of more powerful
vocabulary in their writing we need to have students use it comfortably in spoken language. They need scaffolding to
grasp and apply these concepts to the writing task. Skipping any of the foundational skills only results in frustration.

p

This resource includes clear, objective-driven lessons that cover the all-important foundational
concepts, and then build writing lessons on this firm base of understanding. Then, we begin teaching all of
the specific skills that are the hallmarks of effective informational, opinion, and response to text writing.

This approach is extremely powerful for teachers and youngsters alike. Teachers begin to look at
writing in more objective terms, in relation to specific skills taught. Students gain by having what can be an
overwhelming process broken into manageable parts.

For ease of use, the book is divided into skill sections. Within each section you’ll find a wide range of
lessons — some very directed, others requiring more independence on the part of the student. These can be
used at your discretion based on the needs of your students.

The Skill Sections are as follows:

Literacy Launch®

Section 1: Broad Yet Distinct Main Ideas/Reasons

Section 2: Elaboration - Detail Generating Questions

Section 3: Research

Section 4: Introductions and Conclusions

Section 5: Authentic Writing Tasks

Y

*This essential jumping-off point to writing instruction and reading comprehension is the prerequisite to
understanding all genres of writing and reading purposes. For that reason, we suggest that whatever genre
you begin teaching, all students are first introduced to the Literacy Launch. Then, regardless of what genre
they are interacting with, whether in reading or writing, there will be a necessary fundamental understanding.
(Note: The Literacy Launch is presented in the same manner in both our Informational Writing Guide and
Narrative Writing Guide. It only needs to be taught once and when concepts are mastered, teaching can move
directly to Section 1. If for example, you begin with Informational writing, when you move to Narrative, the
Literacy Launch instruction does not need to be repeated. Instead, move right to Section 1.)

y

Yy
A P Y A P Y A PV Y A P Y A P Y A

Additionally, the foundational skills learned during the Literacy Launch provide students with the tools
needed to address text-dependent and constructed response tasks. Note that Response to Text ® activities
are interspersed throughout this Guide. To find specific skills, see the Response to Text Index, pp. 316-317.

(continued)
Grade 3 Informational & Opinion Writing Guide ©2024 Empowering Writers, LLC
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Introduction /e

Let’s Compare Informational, Opinion, and
Response to Text

INFORMATIONAL

OPINION

RESPONSE TO
TEXT

Organization

Informational Pillar

Opinion Pillar

Informational Pillar

Purpose

To inform

To state a personal
opinion

To demonstrate
comprehension

Introduction

Lead/topic sentence

Lead/opinion
statement

Summarize the
source material

Turn the Question
into the Response

Body of Piece

Main ideas

Main reasons

Main ideas

Supporting
Details

What does it “look” like?
Why is that important?

Did you give a specific
example?

Quotes, statistics,
anecdotes, amazing
facts, descriptive
segments

What does it “look” like?
Why is it important?

Did you give a specific
example?

Quotes, statistics,
anecdotes, amazing
facts, descriptive
segments, personal
experience

Cite evidence:
Quotes, statistics,
amazing facts

Paraphrase

Compare/Contrast
information

Use evidence from
all source material

Conclusion

Creatively restate
each idea

Creatively restate each
reason

Restate the opinion

Reiterate topic and
main ideas

Synthesize
information & draw
conclusions

Evaluate how
information inspires
or challenges

©2024 Empowering Writers, LLC
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GENERATIVE VS. RESPONSIVE WRITING

In the real world, and now, more and more often in school, writing can be either motivated largely by the

writer’s interests, imagination, and personal experience (generative writing) or it can be in response to a source
text or number of texts (responsive writing). Both approaches have value and one should not be overlooked

at the expense of the other. Writing assessments in many places have moved away from generative writing in
favor of responsive writing. Ex. A student must read several texts on a topic and then respond to what they read
in an evaluative way, demonstrating not only literal comprehension, but critical thinking and personal reflection
in response to a question or task. They must back their ideas, conclusions, or positions by citing evidence in the

text. The challenge is that success in this type of task really is rooted in reading comprehension. Students who
are challenged readers have a distinct disadvantage that they don’t experience in many generative writing
tasks. For these reasons we have included both generative and responsive writing tasks throughout the book.
See chart below and note how one genre of writing informs the other.

GENERATIVE VS. RESPONSIVE WRITING

Informs
Expressing RTT Analyzing

Your Own @ Another Author’s

Point of View Point of View

e Crafting original work e Writing to express reading
e Nurturing tomorrow’s authors e Simulating research
e Understanding Informational e Academic writing
writing e Defending conclusions
e Increasing deep comprehension e Pragmatic, deductive, inductive
 Creative, stylistic, critical thinking reasoning

(continued)
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L_L‘feracy Launch

TEACHER BACKGROUND: The Literacy Launch 21

TEACHER BACKGROUND: Make-it-Your-Own 23

LESSON 1

Introducing Graphic Organizers @ 26 \
LESSON 2 .
Recognizing Genre & Introducing Opinion Writing (D 28

LESSON 3

Creating Book Covers for Narrative Stories and Informational Text @ 30

LESSON 4

Fact or Opinion? @ 33

LESSON 5

Strategic Reading - Informed Writing @ 34

LESSON 6

Strategic Reading - Organization and Text Conventions @ 40

LESSON 7 \

Cut and Paste Activities @ 43 '
LESSON 8

Comparing Four Types of Writing @ 49

I WANT MORE: Additional Analyzing and Annotating Opportunities for Informational Texts . ............. 62

I WANT MORE: Additional Analyzing and Annotating Opportunities for Narrative Stories . ................... 75 \
TEACHER BACKGROUND: Recognizing Literary Elements 86

LESSON 9

Introduction to Literary Analysis ® 87

LESSON 10

Analyzing Assignments for Givens and Variables ® 91

LESSON 11 :
Finding Evidence - Be a Text Detective! ® 93 '
LESSON 12

Writing a Constructed Response ® 98

LESSON 13 \
Introduction to Inferential and Evaluative Thinking ® 100 .
TEACHER BACKGROUND: Theme in Literature 103

I WANT MORE: Literary Analysis - Theme in Story ® 104 I

I WANT MORE: Literary Analysis - Theme in Picture Books @ 106 —
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Teacher Backﬂrouncl: The L_Lferacy Launch \.

Where do we begin?

The Literacy Launch is the starting point! Before students can write or even read strategically,
they need to be clear about genre and purpose. The lessons in this section help students develop the \
foundational concepts they need for both reading and writing. They’ll be exposed to multiple genres of
writing during this time frame, in much the same way as they are exposed to many types of text over the .
course of a day in content areas. They’ll learn to recognize and identify the key characteristics of each
genre, the organizational structure and author’s purpose. You may worry that the time spent on these
foundational skills might be better spent writing, pencil to paper. However, these core lessons are essential
if students are to write with intention, a clear sense of purpose, with examples of strong writing to guide
them. Too often we press students directly into writing tasks that overwhelm them because they don’t

have a clear understanding of how text is organized, nor do they have the skills to apply to the task. This \
will come in time but begins on the awareness level of understanding what authors do. .

The Venn Diagram illustrates the Literacy Launch and the powerful writing-reading connection. The
core of the diagram outlines the skills inherent in learning to recognize genre, organization, annotation
and analysis, and the salient features of the various genres. By understanding how text is constructed,
students can begin to read more strategically. We call this “Reading with Author’s Eyes.” Through the
Literacy Launch, students are introduced to the graphic tools and summarizing frameworks first on the .

awareness level and then on the generative level. Students also learn to proactively interact with the text
through the annotation and analysis process for each genre of writing and then apply that process to
their independent reading. Each step in the foundational learning process creates a predictable approach
to literacy that students can rely on and internalize.

The Foundations of Literacy

Narrative Writing Diamond Informational Pillar

] ( INTRODUCTION j
VAN Narrative \ Lead/Topic Sentence
BEGINNING Skllls ( Main Idea#1______ )

ELABORATIVE DETAIL
Story Criical Characte, Setting, Object

SPENSE

Entertaining Genre and

SU:
or anticipation leading to the main event

Beginnings Organization ( )
THE MAIN EVENT A q A .
Show action in slow motion, frame by frame, Elaborative Detail Graphic Organizers \
stretch it out! Include description and main - -
character's thoughts and feelings! Suspense Summarizing ! !
. Frameworks R —
Action leading to SOLUTION Main Event ( Detan - )
. etai etal
Extended Endings aaolatiogland ] 1
] Detail | Deta
,,,,,,,,,,, Analysis :
Conclusion

Summarizing Framework
Toric:
MAIN IDEA #1
MAIN IDEA #2,
MAIN IDEA #3,

L

Reading with Author’s Eyes RP 2
Generative Writing <4mmmmmm) Responsive Writing

Constructed Response
Extended Response
Literary Analysis Task

A

(continued)
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Teacher Backﬂrouncl: The Literacy Launch

\

. Once students have completed the foundational learning presented in the Literacy Launch, they can
move seamlessly into narrative, informational, or opinion/argument writing. The discrete skills of each genre
are broken down into manageable components and taught through the Empowering Writers methodology.
This is presented in incremental steps that begin with the awareness level and then provides students with
the capacity to generate and craft original writing, while also preparing them to respond in writing. The

\ synergistic nature of the awareness level understanding, coupled with genre specific skill development
allows students to respond to text and become strategic readers and writers. Once the Literacy Launch is

. completed, you’ll move directly into skill development.

Consistency/ Assured Experiences

A s/ @ @

Awareness : —
Annotation and Analysis Skllls [ Response to Text

Q-

Reading with Generative g Strategic
Author’s Eyes + Writing [r— Readers and Writers

Defining Genre

Narrative Writing - Narrative writing is written to entertain an audience of others through storytelling. The
author’s focus is on a main character in a setting who has a problem to solve or an adventure or meaningful
experience to share. The main character typically grows or changes in some way as the story develops.

@

Informational Writing - The purpose of informational writing is to inform an audience of others. The
organization is linear, typified by an introduction, several body paragraphs that include a main idea with supporting
details, and a conclusion. The tone of the informational piece is usually straightforward and the author works hard
to present information in an organized, sequential fashion. The focus of informational writing is on a topic.

Opinion Writing - The purpose of opinion writing is to share a personal opinion. The successful opinion
author uses information strategically, showcasing facts that support the opinion. With an organizational
structure similar to informational writing, opinion writing focuses on an issue or position that can be looked
at from multiple perspectives. To do this, students must be able to distinguish between fact and opinion.

a-

Argument Writing - The purpose of argument writing is to organize and present a well-reasoned, logical
argument demonstrating the writer’s position, belief, or conclusion on an issue. The writer makes a claim
and supports it with sound reasons and evidence. Additionally, the author must defend the claim using
credible sources and address a counterargument. The organizational structure of argument writing mirrors
informational writing with an introduction, several body paragraphs, and a conclusion.

Response to Text Writing - The purpose of this type of writing is to demonstrate deep comprehension of
source material. There are two types of response to text - Short Constructed Response (SCR) and Extended
Constructed Response (ECR). In SCR, the organizational structure is one paragraph with an introduction
statement, several pieces of evidence that are either cited directly from the source text or paraphrased,
\ and a conclusion statement. ECR is a multi-paragraph response to source text and takes the shape of
informational writing with an introduction paragraph, several body paragraphs, and a conclusion paragraph.
In both types of response writing, students must use the given source text(s) to support their answer to a
question or task and provide their analysis.

A
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\
. LESSON 1

Objective

Students learn that graphic organizers represent the shape and structure
of corresponding genres of writing. Specifically, they will recognize the
Narrative Diamond, Informational Pillar, and Opinion Pillar.

\
. Procedure

1. Explain to students that certain types of diagrams called graphic
organizers are used to represent the shape and structure of each type
or genre of writing. Graphic organizers are used to help authors plan their writing and to summarize their

reading.

' 4
-

\
o

Narrative Writing Diamond

ENTERTAINING
BEGINNING

ELABORATIVE DETAIL
Story Critical Character, Setting, Object

SUSPENSE
or anticipation leading to the main event

THE MAIN EVENT
Show action in slow motion, frame by frame,
stretch it out! Include description and main
character’s thoughts and feelings!

Action leading to SOLUTION
of problem or
CONCLUSION of adventure.

EXTENDED ENDING
Memory, Decision,
Feeling,
Wish

Summarizing Framework

This story is about,

character

The problem, adventure, or experience was that,

The problem was solved. ure, experien ncluded when

RP1

LESSON AT A GLANCE:

Whole Class
e Project Narrative Diamond.

e Define and ask guiding
questions.

e Proceed similarly with
informational pillar.

2. Project the Narrative Writing Diamond, RP 1. Talk students through each section of the diamond,
explaining how narrative stories follow the pattern represented.

The following guiding questions will help you engage students as you point them through the Diamond:
e How big is the beginning of the story? (small)
e  What follows the beginning? (elaborative detail)

e What is the largest part of the story? (main event)

e Can you point to the ending?

Explain that as they begin analyzing narrative stories more closely, they’ll be able to identify each of the
. sections of the Diamond.

A
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3. Proceed in similar fashion with the Informational Pillar, RP 2, and the Opinion Pillar, RP 3. (You might
want to approach each graphic organizer on a different day.)

Informational Pillar Opinion Pillar
INTRODUCTION INTRODUCTION
Lead/Topic Sentence Lead/Opinion Statement

Main Idea #1 /\ [ Main Reason #1 j
Detail Detail Detail Detail
Detail Detail Detail Detail
| Main Idea#2_ | ai as
" ) [ Main Reason #2 J
Detail Detail Detail Detail
Detail Detail Detail Detail
‘ Main Idea #3 [ Main Reason #3 J \
Detail Detail Detail Detail
Detail Detail Detail Detail
.
: CONCLUSION
L conCIUS|on j [ Creative Restatements of Main Reasons
Summarizing Framework Summarizing Framework
TOPIC: TOPIC:
MAIN IDEA #1 MAIN REASON #1:
MAIN IDEA #2: MAIN REASON #2:
MAIN IDEA #3: MAIN REASON #3:

Use the following guiding questions for both the Informational and Opinion Pillars:

e What are the largest, broadest parts of the pillar? (Introduction and Conclusion)
e Can you point to the main ideas/main reasons?

e What supports the main ideas/main reasons? (details)

Close the lesson by asking students the following:
e How are these graphic organizers helpful?

e How do authors use these graphic organizers?

Leave each graphic organizer posted in the classroom, and refer to these every time you read or write.

A

ALY
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LESSON 5
Objective

Students learn strategies for close reading that provide valuable
information about organization that will later inform their writing.

Strategies include:

e skimming and scanning for an overview of the entire text

e recognizing the importance of headings, keywords, diagrams,
illustrations

e writing a summary based on information provided (text conventions)

Important Vocabulary

LESSON AT A GLANCE:

Whole Class and
Independent Activity

e Introduce students to text
conventions.

e Modeling skimming,
scanning.

e Point out how cues
improve reading.

e Summarize the piece.

title, topic, headings, bold-face print, italicized print, key words, diagram, photograph, illustration,

caption

Procedure

1. Explain to the class that they will be reading a selection titled The Mighty Sled Dog, SP 12-13 and

that they’ll be learning some strategies for how to read more effectively in order to glean the most

information from the text.

2. Explain that, before they read an informational piece, it’s important to look for certain cues that can

provide valuable information to aid the reader’s understanding. Distribute copies to the class and project.

To build context and background begin by showing the students numerous online images of a variety of

dog sledding (or, for the other text Niagara Falls, SP 15-16) and discuss what, if any, prior knowledge they

might have. Read the text aloud. This will give them a sense of what the text is all about.

Name:

THE MIGHTY SLED DOG

Have you
tried t

the winner! A famous
n  Alaskan dog race is
d

‘walk around

outside after a

big s m?

Or sec d
stucl time is less than 9 days!
snow Strong and fast, sled
on

pery dogs are loyal to their
hill? For sure, Racing team through thick and
getting from It 1

sled dogs are usually a
s th

Dog Sled drivers, or
mushers, often enjoy
it

is hard. But,

4,000 yea America these dogs

have helped people have pulled sleds «

travel ac oW, to carry people and a special serum or
Let’s mee supplies from place medicine over 700 miles

toa village suffering
from an epidemic.
Many people were very

ong,
loyal, and hardworking  to place. Hunters and
sled dog! sed

A History of
Helping

Ty P
a tail that curls up and

sick and the medicine
surely saved lives

unt a als
for food, hides, and
fur. Then they pull The Alaskan

d to
helped people in cold,  S1¢ds of people and Husky ances withs
les. In.

For thousands of
years sled dogs have
their bounty back 4 01
tiring. These are very  strongest,
smart animals that fastest
mands.  dogs

again. Dog sle ied  The Alaskan Husky
prospectors searching is not a pure breed,

for gold into faraway but does have certain
regions where they

characteristics. These

SP 12

A Y
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dent Page

Name:

THE MIGHTY SLED DOG

Read T Mighty Sed Dog and aswer the questins, bl

1. Underline the title.

2. Circle the three headings.

3. Highlight, in yellow, the keywords and their definitions.

4. Highlight, in pink, the captions beneath photos and map.

5. Write two details about Sled dogs that you learned in this text:

SP 14
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NIAGAR

I you
water crashing 165 feet
over rocky ledges, feel
the air filled with mist,
and watch over seven
hundred thousand
gallons of water per
second flow past, do you
Know where you'd be?
TF you guessed Niagara
Falls, you're right! Let's
find out how the falls
formed, how people
enjoy them, and the
many daredevil stunts
people have tried there.

How Niagara
Formed

Niagara Falls was
formed over ten
thousand
the end o
age. Waterfalls oceur
when a stream o river
erodes or washes
away the bed of soil
beneath it. When this
happens, hard slabs of
rocks are uncovered.

A FALLS

?

[

Softer rocks are worn
down and disappear.
The strongest rocks,
called capstones, cause
the water to flow
across them and then
down. Niagara Falls
are located hetween
Ontario, Canada and
New York State. These
falls are actually made
up of three different
falls that converge

or join together. The
largest of the three is

called Horseshoe Falls,
and the smallest Bridal
Veil Falls.
Enjoying
Niagara Falls
For years Niagara
Falls has drawn many
visitors. Nowadays
families love to take
a sail on a boat called
The Maid of the Mist.
Upon embarking
(getting onboard) you'll
be given a blue plastic

SP 15

Niagara Stunts
Through the years
many daredevils or ex-
treme risk-takers have
performed dangerous
stunts at Niagara Falls
Many tried to go over
the falls in a barrel. Most

52| who have tried this have

raincoat to protect you
from the water and

mist in the basin of the
Horseshoe Falls. For
another view you can
climb in special tunnels
along the steep rock

to observation decks
behind the tumbling
water. Nearby there are
hundreds of hotels and
restaurants. Tourists
can find a variety of
shops, waterparks, and
other attractions to
make their trip even
‘more interesting.

died, although some sur-
vived. The first person
to go over the falls and
survive was a school-
teacher named Miss
Annie Taylor. In 1901
she was strapped into a
special harness inside a
barrel (along with her
cat) and was launched
into the river and over
the falls. The barrel was
pulled from the river
about twenty minutes
later. Though bruised
and stunned, Annie
Taylor lived. Other
daredevils have walked
across the falls between
the United States and
Canada on tightropes.
Another even tried to go
over on a et ski, but did
not live to tell about it
These stunts are against

the law, and many
thrill-seckers have been
arrested trying some new
trick.

Though not the tallest,
or broadest waterfall
in the world, Niagara
Falls is impressive. If
you visit Ontario or up-
per New York State, be
sure to see the falls. See
if you can recognize the
Niagara River feeding
the falls, and the rocky
capstone. Take a boat
ride o view the falls
from an observation
deck. And, perhaps best
of all, imagine the dare-
devil stunts performed
there through the years!

? Student Page

NIAGARA FALLS

Read Niagara Falls and answer the questions, below.

1. Underline the title.

2.Circle the three headings.

3. Highlight, in yellow, the keywords and their definitions.
4. Highlight, in pink, the captions beneath photos and map.

S. Write two details about Niagara Falls that you learned in this text:

3. Direct their attention to the text and ask them to annotate it together, labeling the important
parts. Use the Strategic Reading Guidelines, pp. 38-39 or Common Informational Text Features,
RP 5, to inform your discussion.

4. First, circle the title. Ask them what the title reveals. (the topic) Remind them that the topic
tells the reader what the entire piece will be about. Model this for students and have them do

the same.

Common Informational Text Features ||

Title/Topic

Usually names the topic

Table of contents

Alist of main ideas, chapters, or sections at the front
of the book

Bold-faced words
Italicized print

Index Page numbers for locating specific information about
the topic

Glossary List of words from the text related to the topic, and
their definitions

Headings Names the main ideas or sections related to the topic
May correspond to the Table of Contents

Keywords: These highlighted words indicate important vocabulary

about the topic. The author generally gives the
definition within the text.

Photographs,
illustrations, captions

Tmages to enhance the text along with a short
description of the picture

Inset photos

Gives a close-up view of something about the topic
showing specific detail

Labeled diagrams

Important information about the topic in a diagram,
with labels to name parts, sections, or details

Charts, graphs, tables

Shows data about the topic

Maps

A representation of an area (land or sea) that is

discussed in the text

Text features are the building blocks for text structure in informational writing,
just as literary elements are the building blocks for narrative.

RP 5

5. Next, for reference purposes, number each paragraph.

6. Point out and underline the headings. Explain that the headings allow you to quickly skim \

and scan the piece and get a sense of the main ideas of the piece.

©2024 Empowering Writers, LLC
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. 7. Ask them to help you fill in the summarizing framework, based solely on the title and headings.
Chart:

TOPIC: Sled Dogs
MAIN IDEA #1: History of Helping

\ MAIN IDEA #2: Alaskan Husky
. MAIN IDEA #3: Dog Sled Racing
Discuss the way that identifying the topic and headings can set a purpose for learning. As readers they

already have a good idea what they’ll be reading about, which aids in comprehension. Discuss how a
summary such as this might be an excellent way for an author to begin. (Helps with organization and focus.)

8. Next, in each paragraph, have them locate all bold-faced or italicized words. Explain that these are
\ key vocabulary words that might be new to the reader. These keywords are usually either preceded or
followed by a definition to aid in understanding. Point out that these specially marked words indicate
some of the important details in the piece.

(Option: For homework, have students create a key word vocabulary chart, listing each key word followed
by a definition they craft from the information provided in the text.)

9. Point out the map, the photograph and its caption. Ask students why these are important.

. 10. Model how to use the information on the summarizing framework to write an extended summary using
the sentence starters, coupled with Informative Verbs, RP 6.

Sentence Starters: INFORMATIVE VERBS
recognize understand
\ This text provides information about . learn about become aware of
.. . . discover uncover
. This informative piece .
reveal study
In this text, the author . examine observe
analyze investigate
The author reveals
find out focus on
The reader discovers . know delve into
consider determine
| In this paragraph/piece cemember explore
' It was C|eClr|y discusses informs
RP 6

A
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LESSON 8 LESSON AT A GLANCE:
. . Whole Class Activity
ObJeCtlve e Introduce each genre.

Day 1: Students recognize and distinguish between character
problem solution narratives, personal experience narratives,
informational, and opinion texts.

e Annotate and analyze
each selection.

e Summarize each selection.

Day 2: Students recognize and distinguish between informational and
opinion texts.

Procedure
Day 1

1. Explain that they will be reading a particular kind of text called a personal experience narrative.

Using the Narrative Teacher Background in the Introduction Section, pp. 12-17, define and discuss
this type of story (genre), emphasizing the key elements.

2. Distribute copies of The Swan Boat Ride (Personal Experience), SP 30-31, and RP 8, Annotation and

Analysis Process for Narrative Stories. First read the entire story aloud to them. Then, go back and
annotate the story with the class (Refer to pp. 54-55). Use RP 8 for the step by step procedure and

refer to the teacher version, p. 52. Discuss the story as you go, having students annotate (mark the
parts of the story) along with you. In this exemplar, be sure to point out the entertaining beginning,
middle, and end, the wealth of elaborative detail, and discuss what the theme might be. Finally, use
the Narrative Summarizing Framework outlined at the end of the Teacher Reference Page, to orally
summarize the story.

Annotation and Analysis Process for Narrative Stories

1. Label the title — what genre does the title hint at?

2. Circle the entertaining beginning, identify, label the technique.

The Swan Boat Ride
Genre: Personal Experience

3. Find elaborative detail describing the setting — mark and
label this.

4. Underline and label suspense/story tension.
5. Bracket the main event.

6. Underline and label the conclusion/solution or conclusion of
adventure.

7. Circle the extended story ending and label each technique.

8. Fill in summarizing framework.

This is a story about

The problem/experience was
SUMMARIZING FRAMEWORK: The problem ended/concluded when .
This story is about
9. Ldentify the purpose of the story action

The problem/adventure/experience was that & wotivath
ks urelexp ¢ and main character’s motivation.

10. Find and label conflict. THE MAIN EVENT
shee oty b
e e s
11. Tdentify the theme. Highlight the parts of -
the story that indicate theme.

‘ The problem was solved, adventurelexperience concluded when

SP30 | |@

A

A Y
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If time allows, go on to the character/problem/solution narrative titled Austin’s Lunch, SP 32-33. Follow

the same process as in the previous story, using the annotated teacher page (pp. 56-57) to guide the
process. Emphasize the problem and the solution. Be sure to mention that again, the purpose here is to
entertain. Refer back to the Narrative Teacher Background in the Introduction Section, pp. 12-17. (Of
course, you may approach this story on a separate day.)

Student Page
Nawme
Austin’s Lunch

Genre: Character/Problem/Solution ‘

The

SUMMARIZING FRAMEWORK:

was that

The problem was solved, adventurelexperience c

oncluded when

‘ What i the theme of the story?

(Go back and highlight the sections of the story that indicate the theme.)

SP 33

Day 2

@

4. On asubsequent day(s), walk students through the informational text Swans, SP 34, pointing out the

way this text is organized using the Informational Pillar, RP 2, and Annotation and Analysis Process
for Informational and Opinion Texts, RP 7. Emphasize that the purpose of this text is to inform the

reader, to provide them with information. Compare this to the 2 narrative stories and discuss the many

differences.

Genre:

Infor il .
ToPIC:
MAIN IDEA #1:

MAIN IDEA #2:

Informational Pillar
‘ INTRODUCTION ‘

Lead/Topic Sentence

Main Idea #1 )
Detail Detail
Detail Detail

Main Idea #2, )
Detail Detail
Detail Detail

Main Idea #3, )
Detail Detail
Detail Detail

Conclusion ‘

Summarizing Framework
ToPIC:
MAIN IDEA #1

Annotation and Analysis Process for
Informational and Opinion Texts

1. Tdentify titleftopic.

2. Number each paragraph.

3. Circle and label introduction and box conclusion.

4. Bracket and label body of the piece,

6. Cross check supporting details to main ideas.

7. Reference main ideas in the conclusion.

or main reason sentences, place blurb in

8. Fillin

TOPIC:

MAIN IDEA/REASON #1:

MAIN IDEA/REASON #2:

SP 34 . RP 2 RP 7
\ Move on to the Opinion text Water Fowl Growing Out of Control, SP 35-36, moving through it in the same

manner. Be sure to point out the purpose (to express a point of view) and the opinion language that
is subjective and personal. Have students refer to Sentence Starters for Opinion Writing, RP 4. Use the
annotated teacher version, pp. 59-60, to guide your discussion.

A

A Y
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SENTENCE STARTERS FOR OPINION WRITING

Ora O

One thing T enjoy is One thing I dislike is
My favorite ___is My least favorite __is \
Labsolutely love Labsolutely hate
Its casy tosee why I ike . Its casy to see why I dislike
I really appreciate Ljust can't appreciate .
1 get really excited when T get very disappointed when
There's nothing I rather dothan . There's nothing Id ke toavoid more than__.
ook forward to Ldread
Tamin favor of Lam against __.
MAIN REASON #1:
MAIN REASON #2: Tadore___. Tabhor __.
MAIN REASON #3:

Opinion Statement

In my opinion, AsTseeit,

Tome, . From my point of view, ___.
‘ According to my point of view __. I think that ____.

Ibelieve that It seems to me that

SP 36 ¥ RP 4

5. As a culminating activity, have the students look back over the 4 texts they annotated. Write the
following on the board:

NARRATIVE STORIES - purpose: to entertain
e Character/problem/solution — focus on a character who solves a problem

e Personal experience narrative — focus on a place or activity, highly descriptive
INFORMATIONAL PIECES - focus on a topic — purpose: to inform

OPINION PIECES - focus on a personal point of view — purpose: to express a personal opinion

6. Display the Narrative Diamond, RP 1; Informational Pillar, RP 2; and Opinion Pillar, RP 3 and use
these each time you interact with text.

Turn and Talk: Discuss with a partner the similarities and differences in each genre. Why is it important
to identify genre before reading the piece?

Note: Apply this annotation process to all the reading you do in the classroom across the curriculum. Remind
students to use the reference sheets for annotation and analysis with each selection they read (RP 7 and
RP 8). They can also use RP 9 for summarizing each type of text they read.

Annotation and Analysis Process for Annotation and Analysis Process for Narrative Stories SUMMARIZING FRAMEWORKS
Informational and Opinion Texts

1. Label the title - what genre does the title hint at?

ive Writing izing F

1. Identify titleftopic.

2. Circle the entertaining beginning, identify, label the technique. This story

3. Find elaborative detail describing the setting — mark and e problem, adventure, or expe: at
label this.

4. Underline and label suspense/story tension. e problem was solved/a cluded wher

5. Bracket the main event,

6. Underline and label the conclusion/solution or conclusion of

2. Number each paragraph

adventure. Writing L F
7. Circle the extended story ending and label each technique. TOPIC:
6. k supporting details to main ideas. 8. Fill in summarizing framework. MAIN IDEA #1:
This is a story about MAIN IDEA #2:
7. Reference main ideas in the conclusion. The problem/experience was MAIN IDEA #3: \
The problem ended/concluded when ete:

& Fill in summarizing framework:

9. Identiy the purpose of the story action

TOPIC: and main character’s motivation

. § Opinion Writing Summarizing Framework
MAIN IDEA/REASON#1: 10. Find and label conflict.
ToPIC:

MAIN REASON #1:

MAIN IDEA/REASON #2:

1. Identify the theme. Highlight the parts of
the story that indicate theme.

MAIN IDEA/REASON #3: ete. MAIN REASON #2:

MAIN REASON #3:

ete.:

RP 9

RP 7

A

A Y
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F‘mcl'mﬂ Evidence — Be a Text Detective!

LESSON 11
Objective

Students will locate the evidence from the text that matches the literary

analysis questions and then use that evidence to provide textual support for

their answers.

Procedure

1.

Direct students to take out Turning Questions into Responses, SP 59,
from the previous lesson. Explain that although they were able to
answer each question, they need to go back into the text to find the
evidence. Evidence is the proof that the answer is valid.

Discuss the task.

Distribute Literary Analysis Questions, RP 12. Project a story you have

previously annotated. MODEL with students how to find the evidence
in the text for each literary element by reading the question and

LESSON AT A GLANCE:

Whole Class Activity

e Select a prior story that
has been annotated.

e Review literary elements
and symbols on RP 12 (or
color-code).

e Go through the story and
label/code each element
as students find the
evidence to back up their
answer.

e Orally state the answer to
each question using the
sentence starters and the
evidence.

locating the textual support. Either color code or use the symbols given on RP 12 to locate the sentence

or sentences that provide the evidence of the answer. An annotated sample has been provided for you.

[ Setting: Where and when did the story take place?
Y% Plot: What was the problem or adventure?

Motivation: What did the main character(s) want?

shefthey wanted?

Theme: What was the big idea of the story?
Use this summary every time you read a story.
This story is about.

The ience was.

LITERARY ANALYSIS QUESTIONS

/ Main point of view character: Who was the main point of view
character?

O
/\ Conflict: What kept the main character(s) from getting what he/
X

The theme of the story was

The problem was solved, experience or adventure concluded when

Sentence Starters for Providing Evidence:
+ The author shares .

* We see this as the main character

+ The text states, -

+ The reader realize:
+ The theme is cleay
* Inparagraph ___,
- . writes the authos

RP 12

SP 32

Sp33 *

Identify each literary element from the story Austin’s Lunch, SP 32-33 and write a paragraph.

Provide evidence from the story for each element.

©2024 Empowering Writers, LLC
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F‘mclinﬂ Evidence — Be a Text Detective!

\

. 4. Now that you have located the evidence in the text, MODEL how to add the evidence by inserting the
textual support right after the answer to the literary analysis questions. Go sentence by sentence and
show students how to use the author’s exact words for evidence, and/or paraphrase the evidence in
your own words. Sentence starters for textual evidence are provided below.

\ Main Character: The reader is introduced to the main point of view character(s) . (provide
. evidence)
Setting: This story is set in . (provide evidence)
Plot: As the story unfolds we learn ____. (provide evidence)
Motivation: The main character wanted __ __. (provide evidence)
Conflict: The tension began when . (provide evidence)
\ Theme: The theme is . (provide evidence)
. Ex:

The reader is introduced to the main point of view characters, Austin and Hayley. (Provide evidence) In the

very first sentence the author says, “Austin and Hayley stepped onto the pathway leading to the pond.”

This story is set in the spring at a park. (provide evidence) A detailed description of the setting includes the

bees buzzing, daffodils poking their heads, and leaves unfurling.

@

As the story unfolds we learn that Austin and Hayley are going to the pond for a picnic but they see a swan

who is nesting and try to steer clear. (provide evidence) “On the edge of the pond sat a large bird,” writes

the author and then it is revealed as a swan.

The main characters want to have a nice relaxing picnic. (provide evidence) The reader realizes this in the
first paragraph, “...you could hear the excitement in their voices about the first picnic of spring.”

The tension in the story began when the swan was trying to protect the nest so it rushed at Austin

and chased him. (provide evidence) The text states, “...the bird came running full speed at him,” and

a-

continues, “The swan came closer flapping its wings and making a loud trumpeting sound.”

The theme of the story is that protective instincts are strong in nature. (provide evidence) We see the

theme clearly when Austin is running and sees the nest with the eggs. That’s when he realizes that the
swan is mad because it’s protecting its nest.

Sentence Starters for Providing Evidence:

The author shares .
We see this as the main character
The text states, “

\ The reader realizes this when .
The theme is clearly shown when .
. In paragraph __, the author writes

,” writes the author to show

A
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Sort and Categorize

LESSON AT A GLANCE:
LESSON 1 Whole Class and

Individual Activity

e Project Things that Fly/

This activity challenges students to begin to use the critical thinking skills Living Things.

e Have student sort details
into main idea categories.

e Identify details that fit
they need to generate broad yet distinct main ideas, the use of the Venn into both main ideas.

Objective

necessary to generate, sort and categorize broad yet distinct main ideas.
While some students will not be ready to independently apply the skills

Diagram provides a conceptual foundation for these skills.

Procedure

1. Copy, distribute and project the activity Things that are Yellow/Fruits, SP 70.

THINGS THAT ARE YELLOW/FRUITS
il

Think abou Indeos: THINGS THAT ARE YELLOW and FRUITS, The author wants to make a st
a

categoryl When that happens, put that card aside

‘ THINGS THAT ARE YELLOW ‘ ‘ FRUITS

sunshine apples butter cherries lemons’
\y ¥4 7 Y
SE| o2 @ N )
NI

bananas cheese ducklings plums

Look at the details again. List each detail where it belongs on the Venn diagram below.
. Which details belong in the middle section? See how they overlap! S p 70

4

Yy
Y A 4 A Y P Y A 4 Y A 4

Discuss the main ideas: “Things that are Yellow” and “Fruits.” Read through the details together and begin
to categorize them.

After completing several examples, have students cut out the detail “cards” and place them in the
appropriate detail boxes beneath each main idea. Circulate and give students constructive feedback on
their sorting and categorizing.

When students have finished their sorting, ask them to name the details that fit both main ideas. Discuss

4

the fact that the main ideas overlap - that there could be details that fit both categories — fruits that are
yellow. See if they can name any other yellow fruits.

(continued)
Grade 3 Informational & Opinion Writing Guide ©2024 Empowering Writers, LLC
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Sort and Categorize

e
a.

5. Draw a Venn Diagram on chart paper or on your white board. Label it with the main ideas as shown on
the activity sheet, SP 71. Have the students help you place each detail on the Venn Diagram. Point out
how the details that fit in both main ideas belong in the overlapping section.

|z

Name:
SORT & CATEGORIZE (1)

st of detall

4

Things That Are

Yellow

aVaW

Apples Cheese Ducklings
Sunshine Cherries Grapes
Plums Butter Lemons
Bananas

Bonus: Can you think of any other details that might fit into either or both of the main
idea/reason categories? If so, write them in the appropriate circle. S p 7 .I

2w

6. On another day, you could complete the Venn Diagrams for Things that are Cold/Sweet Treats, SP 72,

>3 I

and Things that Fly/Living Things, SP 73. Depending on how well your students grasp this concept, you

might also assign one of these activities as homework or have students complete one or both of the
activities in small cooperative learning groups. If you decide to have students work in groups, they should
present their completed Venn Diagrams to the class.

@,

Name:
SORT & CATEGORIZE (2) SORT & CATEGORIZE (3)

 detais  details below and dec
 detalsthat apply to both main ideas

£

Things That are Sweet Treats
Cold

-
0w @

Details: Penguin Robin Helicopter

Candy North Pole Icide Airplane Boy Tree

Ice Cream Popsicles Snowman Duck Rocket Dog
Sleet Cookies Pie

Bonus: Can you think of any other details that might fit into either or both of the main

Cupcakes
idea/reason categories? If so, wite them in the appropriate circle

|z

Bonus: Can you think of any other details that might fit into either or both of the main
idea/reason categories? If so, wite them in the appropriate circle.

EEEEEEEEEEEEEEEEEEEEE

4

(continued)

A
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Turning Questions into Responses ‘.’
\/
.

LESSON 13
Objective

LESSON AT A GLANCE:

Whole Class Activity
e Project a text question.

e Have students identify a
key phrase.

e Students will use the
phrase to form a topic
sentence.

Students analyze response to text questions to identify key phrases, and use

these phrases to frame their written response in the form of a topic sentence.

Procedure

|z

4

1. Explain to students that one way to powerfully demonstrate their

understanding of a written passage is to write about it. In writing about

.

reading, the author must respond to a question or questions about the text

and put forth a clear, focused response. A great way to get started is to locate a key phrase within the question and

repeat that key phrase in their written answer.

|z

-
N

Write or project the following question for the class:

N

=
\/
A
|

What is the name of your school?

.
w

Read the question aloud and ask students what the question is all about. (ways we can conserve electricity.) Explain

that ways we can save electricity is the key phrase in the question. This is the phrase they will repeat in their response.

MODEL how to begin their response with this key phrase, and underline it.

L

4
.

Ex. The name of my school is Edison Elementary.

Another way might be: Edison Elementary is the name of my school.

4. Now, write or project this example, and have them respond in similar ways. Chart their effective responses.

@,

Write a response describing why we should always wash our hands.

=
\
€
|

N

£

Ex. We should always wash our hands because

4

There are numerous reasons why we should always wash our hands.
N

‘\
\/
€
|
L

A

Always washing our hands is important for many reasons. Etc.

5. Explain that this first sentence in their written response becomes their TOPIC SENTENCE. The topic

sentence tells the reader what they will learn by reading on. Of course, without reading the source text,

)

it’s impossible to craft a full response. Remember, our objective here is simply to reiterate the key phrase as

a means of getting started. Also, explain to students that when the prompt reminds them to cite examples

|z

or evidence that these specific textual references do not need to be included in the topic sentence, but in the

4

(continued)

&

- \/
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Turning Questions into Responses

body of the writing that would follow. Direct them to GUIDED PRACTICE, using the examples below. Then,
assign SP 98-100, for independent APPLICATION, in class or for homework. Notice that the exercises in Turning

Questions into Responses (1) are much simpler than Turning Questions into Responses (2) and (3). Judging from

4

students’ responses, you can decide to begin with that one or jump ahead to the more challenging examples
(2) and (3).

TIP: When the word WHY appears in the question, the answer (restatement) should include REASONS.

When the word HOW appears in the question, the answer (restatement) should include examples

or steps.

Ex. Write about why Sean wanted to get a guinea pig.

Y

There were many reasons why Sean wanted to get a guinea pig.

Write an essay explaining what happened on the first Thanksgiving.

Many things happened that first Thanksgiving.

Keep in mind that these are just suggestions and not meant to exclude other ways of stating the same thing.

Below we provide examples of some “flipped” sentence options in italics.

Name:

TURNING QUESTIONS INTO RESPONSES (1)

DIRECTIONS: Read each question below and underline the key phrase. Then, on the lnes
use this key phrase in

1. What is your name?

2. Whosits next to you in class?

3. Where s your coat?

4. What s your teacher's name?

5. What is your favorite subject in school?

6. What did you eat for breakfast today?

(continued)

Grade 3 Informational & Opinion Writing Guide

TURNING QUESTIONS INTO RESPONSES (2)

REMEMBER: When witing a response to text you will be given a question o prompt to consider.

Within the question or prompt you'll find a ke phrase that you'll need to address. One effective
way of getting started is to use this key phiase n the first ine of your response. This key phrase
becomes your TOPIC SENTENCE.

DIRECTIONS: Read each question/prompt below and underline the ke phrase. Then, on the
lines beneath the question or prompt, use this key phrase in your TOPIC SENTENCE

1. Wiite an essay explaining the many reasons we need rain.

2. Explain the reasons that caused Ells to get angry.

3. Based on the text,

4 After reading the text, write about the reasons why chameleons change color

SP 44

TURNING QUESTIONS INTO RESPONSES (3)

REMEMBER: When wiiting a response to text you will be given a question or prompt to consider
Within the question or prompt yourll find a key phrase that you'll need to address. One effective
way of getting started is to use this key phrase in the firstline of your responise. This key phrase
becomes your TOPIC SENTENCE.

DIRECTIONS: Read each question/prompt below and underline the key phrase. Then, on the
lines beneath the question or prompt, use this key phrase in your TOPIC SENTENCE

1. Wiite a paragraph explaining the reasons why wild fires are hard to put out,

2. Describe a number of safety rules you need to know for biking.

3. Based on the text, describe four new ways that Kate came up with to ear her allowance.

4 After reading the text, write an essay outlining the different ways that many creatures help
polinate plants.

SP 100

4

4

Yy
Y A 4 A Y P Y A 4 Y A 4
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‘@ What Does it Look Like? Why is it Important?
Grab Bag

LESSON AT A GLANCE:

Whole Class Activity

LESSON 5 o Students pick an object
from grab bag.

Objective o They name the object,
stating the simple fact,

Students learn to elaborate through the use of the two basic detail generating then apply What does
it look like? Why is it
questions: What does it look like? Why is it important? important?

4

Preparation/Materials

Compile a grab bag full of pet store items (brush, can of food, pet toy, fish tank accessories and rocks, bird
seed) used in your own home or borrowed from other teachers. Copy and distribute student reference sheet

Detail-Generating Questions, RP 20. Alternately, you could compile a grab bag full of baby needs (powder,

4

diaper, wipes, bottle, jar of baby food, tiny onesie, etc) beach necessities (sunscreen, towel, pail and bucket,
bottle of water, sun visor, etc.). Feel free to use ideas that appeal to your students or that connect to your

curriculum content.

Procedure

Review the student reference sheet Detail-Generating Questions, RP 20, with students and explain that this

lesson will focus on the first two questions: What does it look like? Why is it important?. Emphasize how the
use of these questions can help them “show” rather than “tell” in their writing by completing the activity we

refer to as “Just the Facts.”

DETAIL-GENERATING QUESTIONS

WHAT DOES IT “LOOK” LIKE?
Sound like? Feel like?

Taste like? Smell like? Seem like?

4

WHY IS THAT IMPORTANT?

2

o

Why is that important to your main idea?

IS EACH DETAIL IN A
SEPARATE SENTENCE?

Separate the Grocery List!

DID YOU GIVE A SPECIFIC
EXAMPLE?

Avoid general language such as
“stuff,” “things,” “nice,” ete.

RP 20

4

Y
Y A 4 A Y P Y A 4 Y A 4

(continued)
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What Does it Look Like? Why is it Important? [ aum
Grab Bag

e
a.

2. On your white board, create three columns with the following headings:

JUST THE FACTS WHAT DOES IT LOOK LIKE? WHY IS IT IMPORTANT?

L4
w

Choose an item from your grab bag and model the activity with the students. Initially, this should be

done verbally, as oral language precedes the written. Later, this type of activity can be done by writing

4

\/
N
S
|

Y

responses rather than speaking them.

a. For example, if you chose the can of dog food from the grab bag. Say “I have a can of dog food.”

.

b. Then, move onto the What does it look like? column and say “I have a can of Simpson’s all beef and

brown rice food for dogs in an easy-open, flip-top 6-ounce can.” Compare to the “Just the Facts” sentence.

Finally, step before the Why is it important? column and say: “I have a can of Simpson’s all beef and

L4
g]

Y

4

brown rice dog food in an easy-open, flip-top, 6-ounce can. This nutritious food is not only good for my

dog but it is his favorite kind.”

Chart this activity so it looks something like this:

aVa

JUST THE FACTS WHAT DOES IT LOOK LIKE? WHY IS IT IMPORTANT?
I have a can of dog food. I have a can of Simpson’s all-beef I have a can of Simpson’s all-beef and
and brown rice dog food in an brown rice dog food in an easy-open
easy-open flip-top 6-ounce can. flip-top 6-ounce can. It is not only good

for my dog but it is his favorite kind.

@,

Take each item from the grab bag separately and discuss how each is related. Ask students to name the Main

=

Idea of the collection (Pet Supplies).

£

-
bl

Review this lesson by displaying a random item each day (a mitten, a notebook, a pencil case) and have
children use the detail generating questions What does it look like?, Why is it important?, to describe it verbally.

This will help students become comfortable with the thinking process necessary to use detail-generating
questions effectively. You might want to choose one student each day to come up with the sentences (with

)

your help and the help of the class if necessary). Repeat until each student has had a turn.

L
|

|z

4
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Paraphrasing

LESSON 15
Objective

LESSON AT A GLANCE:

e
a.

Whole Class Activity
» Define paraphrasing

Students learn the importance of paraphrasing and practice through the use
e Introduce tools that help

paraphrase

of sentence starters, word referents, and flipping the sentence subject.

|z

e MODEL an example

4

Procedure
e Guided practice

1. Define paraphrasing (saying it in your own words) and discuss why it is

important in order to avoid plagiarism. Also discuss the ethical use of

.

another’s words, and how plagiarism is a form of “stealing.”

Explain that there are some familiar tools they can use in order to successfully paraphrase. Write the

N

|z

following on the board and discuss, guided by the Teacher Background, above:

4

e Use Sentence Starters that refer to the text.

e Use Word Referents for key words.

” 3.2

¢ Flip the sentence subject.

Photocopy and distribute copies of Paraphrase It!, SP 151-152. MODEL an example or two, and circulate

>3 I

during GUIDED PRACTICE, offering suggestions and sharing effective responses with the class. Use More
Paraphrasing!. SP 153, for additional practice.

4. EXTENSION: Present sentences from your science or social studies text and use these for additional practice.

@,

Name: Name:

£

4

Paraphrase It!

or when using oranessay it's

another own.

Instead, tothetext youlearned in your

‘own words. This i called paraphrasing.

Lincoln Logs. Your teacher

own words teacher uses
bottom of the page and ol

kids have been enjoying them ever since.

In the article we learn that Lincoln Log ion sets were

invented about@ne hundred years agoyand that{childrer)have been

Ex. Lincoln Log toy construction sets were invented about a century ago and

SENTENCE STARTERS:
« The author discusses
« Inthe article we learn that
« Thetextexplainstheway -
« Itwas interesting to learn how
« Reading the piece, I discovered that
« The writer outlines
« The reader lears that
« This informational piece examines
« Inthis article we discover
« According to this article
« Based on this text

BONUS: Select several sentences from a textbook, magazine article, or nonfiction

More Paraphrasing!

Read these sentences from an article titled Spaghetti. Imagine that you are
writing a report on the history of spaghetti and want to use this information.
Paraphrase each sentence. Use word referents for the underlined words and the
Citing Sentence Starters to help you.

1. Did you realize that this thin stringy pasta was invented in China?

2. The famous merchant and traveler Marco Polo brought spaghetti from China
to Italy.

building with them(for about 10 decades

“Notice how the sentence starter has been underlined and the word
referents(@ircled)Be sure to annotate your paraphrased sentences in the
same way.

book and paraphrase them using these techniques. 3. People enjoy spaghetti because you can serve it with many delicious sauces

4. Wind spaghetti into a ball with a fork and large spoon and pop it into your
mouth.

)

1. Lincoln Logs were created by a fellow named John Lioyd Wright.

2. The inventor's dad was a well-known architect named Frank Lloyd Wright.

3. Lincoln Log collections also came with miniature rooftops, doors, windows, and

chimneys so that children could create structures of all kinds. “The cuthor points out tht. The textexpains. Inthe atce e leam that

CITING SENTENCE STARTERS

|z

SP 153,

4

©2024 Empowering Writers, LLC

Lathathathed Lhathathethathathathati

'4



A4
N

<

Statistics & Expert Quotes Within Text

LESSON 4
Objective

Students learn how to identify expert opinions and statistics within
written text.

Procedure

1.

Define a statistic, a fact that is represented by a number. Explain
that expert quotes are words spoken by people who have special

knowledge about a topic. Explain that we call statistics and expert quotes

“Golden Bricks,” powerful details that make informational writing more
informational and help support a viewpoint in an opinion piece. (Later,

in the middle grades, when students begin to research and insert quotes,
statistics, anecdotes, amazing facts, and descriptive segments, we explain

A A A A A A _A_A A _A_48_A4A_A4A_A4_ A4
- ) Y TN N R TN TN i TN TN )

Recognizing “Golden Bricks”

LESSON AT A GLANCE:

Whole Class Activity

e Introduce the term
“Golden Bricks.”

e Discuss the use of
statistics and expert
quotes in informational
and opinion writing.

e Locate and highlight
expert quotes and
statistics in finished
paragraphs.

that at least one of the detail boxes on the pillar should be a “Golden Brick” and we have them color in that
detail box yellow — a visual reminder for them — hence the term “Golden Brick.”) Use The Golden Bricks, RP 23
as a reminder of the “Golden Bricks.” It includes additional “Golden Bricks” for you to use as you see fit.

Elicit class participation to develop a list of “experts” and the topics they might be quoted on. For instance:
a veterinarian could be quoted about pet care, a dentist about dental care, a soccer coach about improving
your soccer skills, a teacher about the importance of knowing your math facts. Post your completed list

where students can refer to it.

Copy and distribute student activity sheets Recognizing Golden Bricks (1-5), SP 166-170. Project as you read
aloud and complete as a class.

THE GOLDEN BRICKS

Five Powerful Building Blocks That Give Your Pillar Strength

The words of an authority or an expert on the subject you're writing
abo tell the reader who the expert is and what his/her

AMAZING FACT:

An unusual, amazing,
Name:

ANECDOTE: RECOGNIZING GOLDEN BRICKS (1)
ASHORT explicit sto

graphs el Hghight th “Golden Bicks” th stastic

Being in a Play
Kids learn 50 much from the experience of being i a play. As drama
teacher Mrs. Storm explains, “You can be the star of the show or work
behind-the-scenes. Everybody's talents matter when you're putting on a

show.” It's too bad that only 5 out of the 25 third-graders n this class report

ly been in a play. We must

the magic of performing on stage.

RECOGNIZING GOLDEN BRICKS (2)

4 ek Highight he Golden ks
yelow

Recycling
Recycling is one of the easiest ways we can help our environment. Dr.
Betty Beal studies recycling. She says, “When we recycle, we find new ways
to use old materials. This allows us to save natural resources” Did you know
that most of us produce four pounds of garbage each day? Recydling is an

important way to put some of our garbage to good use.

Name:
RECOGNIZING GOLDEN BRICKS (3)

Reod the pragrapnsbeow Highignt e Goiden Bk
yelon

Foods from Italy

Two of pop from Ital

meatballs was invented in southern Ialy 900 years ago, The firt. pizza was
s EEEEEREEEEEEI baked in 1889 in Naples, Italy. Since then, pizza has become a worldwide
favorite. In America there are more than 60,000 pizza parlors. They make

about 3 Ttalion be

healthy. “Use whole wheat spaghetti or pizza dough,” says Chef Antonio, “And

top your pizza with just a lttle cheese, onions, and green peppers.”

RECOGNIZING GOLDEN BRICKS (4)

" s elow, Highlghtthe“Goden Bcks” the sl i pink and the expetauote i

Polar Bears
Polar bears are the largest of all bears. They are perfectly made for life
on the ice. Their feet, for example, often measure a full 12 inches across. As
z00keeper Christopher Troy explains, “These huge feet are like snowshoes to
help the polar bear walk on ice and snow.” Their thick white fur helps them
stay warm. It also makes them hard to spot against a snowy landscape.

Today, 25,000 of

RECOGNIZING GOLDEN BRICKS (5)

Recthe poragrophs beo:Higligh the“Golden Bk
yllow,

Baseball in Japan
Baseballis a sport made in America, but played around the world. Japan
seems to have a special liking for the game. As Michael Barker of the
sREEEERRREREE]
Worldwide Baseball League says, “A game like baseball was played long ago
in Japan. It was called ‘Yakyu.” By 1936, there was a Japanese Baseball

League. Today, one out of two Japanese kids and adults are baseball fans.
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Y= Analyzing Prompts for Givens and Variables

LESSON AT A GLANCE:
LESSON 1 Whole Class and

Independent Activity

Objective « Introduce vocabulary:
“given” and “variable.”

e Analyze prompts.

o Create prewriting
frameworks.

Y

Students read prompts or assignments in order to identify the given and
variable elements necessary for an effective response.

Teacher Background

It is important to note that you can assess your students using any of the

prompts provided, SP 221-227, at any time during the school year. Read

students’ impromptu writing through the lens of what you’ve taught, and how much of that is evident in
application. After careful assessment you can use these student responses to recognize class trends, to drive

Y

instruction, determine where individual students might need additional review and reinforcement, and to
document student growth over time. The given vs. variable lessons here are intended to be used prior to
assessment, as our first objective is to empower students to respond appropriately, making critical decisions
about genre and purpose within the framework of a particular writing task. Please keep in mind that all of
the prompts in this section can be used for other teaching objectives besides the analysis of givens and
variables. They are also well-suited for use in assessment or for process writing projects.

Procedure

1. Explain to the class that at some future point they will be presented with a prompt that will give them an
opportunity to showcase all of the specific writing skills they have learned. Discuss the testing process in
a matter-of-fact way, explaining that everyone will respond to the same prompt, that there are several
elements provided and several decisions that each individual writer will need to make (givens and
variables). It is helpful to stress that timed assessments are opportunities for them to have a positive
writing experience, rather than a pressure situation in which they need to compete.

Choose one of the prompts on student activity pages SP 221-227. Copy, distribute and project. Discuss the

Y

GIVEN elements — those included in the prompt itself that need to be included in the response. Depending
on the prompt you have chosen, the topic may be given and main ideas left to the discretion of the author,
or the main ideas are given and the specific topic is a variable.

Complete the prewriting framework. Allow students to brainstorm ideas for the variables if the prompt
requires. Explain that this is the process you would use to analyze a prompt and create a prewriting plan in
a testing situation.

Y

Yy
A P Y A P Y A PV Y A P Y A P Y A

For this lesson, you need not actually have the students write to the prompt. (Remember, the objective is to
help children analyze for givens and variables.) Just go through this procedure with a few of the prompts to
help students learn to analyze them for genre, purpose, givens and variables. They’ll later apply this every
time they approach a writing assignment.

(continued)
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Analyzing Prompts for Givens and Variables

¢
TN

KEY:

Analyzing Prompts (1) - SP 221

You’ve been invited to a sleepover! Write about the games you’ll play and foods you’ll eat at this
special gathering.

GENRE: Informational

TOPIC: Sleepovers (Given)

MAIN IDEAS: Variables

Note: While the main ideas are variables, they will all address the games played and food served at a sleepover.

Analyzing Prompts (2) - SP 222

Think about a person you really like. Write an essay describing the appearance and personality of

this person.
GENRE: Informational
TOPIC: Variable — must determine specific person
MAIN IDEA #1: Appearance
MAIN IDEA #2: Personality
Note: The person chosen will vary with each student, but all should write about the appearance and

personality of the chosen person.

Analyzing Prompts (3) - SP 223
When is your next birthday? Write a piece describing the best birthday foods and party activities.
GENRE: Opinion
TOPIC: Birthday Party (Given)
MAIN REASONS: Variables
Note: While the main reasons will vary, all should address food and party activities.

TN
\/
A
\/
A
TN
\/
A

Analyzing Prompts (4) - SP 224

Gardening is a great summer activity. Write a piece telling about the fruits, vegetables and flowers you

prefer to grow. Make sure to provide reasons.
GENRE: Opinion
TOPIC: Gardening (Given)
MAIN REASONS: Variables
Note: The prompt suggests main reasons (fruits, vegetables, flowers) but the ones chosen by each individual
student will vary.

(continued)
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